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Preface

This preface outlines objectives for Culture of the Arab
Worl d. Throughout this study, readers should recognize the
fol | ow ng:

Importance of Area Underlying all discussion is the
prem se that the Mddle East is inportant to vita
national interests of the United States.

Sensitivity In dealing with the region, nilitary
intelligence lIinguists nust denonstrate discretion,
tactful ness, and grace.

Variety Though bound by common, uniting principles and
beliefs, cultures and religions of the Mddle East
possess great variety.

Resources Available Listed at the conclusion of each
nodul e are resources, many of which are readily
avai |l abl e, that provide deeper insight and awareness.

Each unit begins with overall objectives of that section of
study. A vocabulary list follows every narrative. Included are
revi ew qui zzes, designed to enhance |earning of unit objectives.
Sources used in the narrative and resources for further study are
t hen stat ed.

Maps are a part of the text. Hopefully, students wll| use
these tools to famliarize thenselves with the M ddl e East,
providing a context for their Arabic | anguage study.

Hi ghlighted portions offer readers an opportunity to skim
and capture extrenely inportant information at a quick gl ance.

The text is in two volunmes. Volunme | includes Units 1-12.
Volunme Il is made of Unit 13, an Answer Key and d ossary.
Pronunci ati on guides are |ocated on the inside back cover of each
vol une.



Introduction

|. The intent of this cultural/religious overview of the
Middle East is to

1. Provide a context, a schem, a broad know edge of the M ddle
East world. The projected audience is Arabic students and the
faculty who instruct these students.

2. Address content Final Learning Objectives (FLOS) This
work treats the basic, commonly understood thenmes of the
foll ow ng FLGs:

Hol i days/ Obser vances
Cust ons

Rel i gi ous Groups

Et hni ¢/ Raci al G oups
Gender |ssues
Conflicts

TeaooTo

The goal is establishnent of a “level playing field” where
students and faculty can possess conpetency in a common cul tural
literacy for the Mddle East. In addition, this project
introduces entry level mlitary intelligence personnel to
critical elenents of the Mddle East intelligence picture.

3. Facilitate Defense Language Institute Foreign Language

Center instruction. The finished product of this study is an
interactive, conputerized, programed instruction text.

Hopeful Iy, | anguage departnent chairs and team |l eaders in the

M ddle East | and Il Schools (SMA, SMB) will integrate this study
into their first senester culture content portions of Arabic
instruction. At a minimum this tool will serve students
awaiting entry into Arabic (Headstart and casual status students)
and new i nstructors.
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ll. The content is not free of bias. Five underlying
principles guide presentations.

1. Islam’s fusion with the majority of Middle East cultures

To understand the M ddl e East--whet her econony, politics,
mlitary, custons, or whatever--one nust understand |Islam The
variety inherent in Mddle East culture expresses the variety of
practice found within Islam

2. Context Students and faculty cannot adequately understand
specific aspects of one country or ethnic group w thout awareness
of broader links to the whole Mddle East world. This study
makes a step in providing such |inkage.

3. Respect The treatnent of Islam Judaismand O thodox
Eastern Christianity (commonly known as the Eastern Ot hodox
Church) found within this text seeks to be positive, affirmng,
and peace enhancing. The goal is to get inside of and see the
worl d through the eyes of those who practice the given religion.
An obj ective, somewhat detached treatnment of M ddl e East
religions is the aim The author stays away from apol ogetic,
pol em cal stances concerning the faiths presented.

4, Perspective This text draws upon printed, acadenic and
popul ar accounts as sources of information. Mich material is
from secondary rather than primary Arabic |anguage texts. Thus,
t he perspective may be skewed, treating M ddl e East culture and
religion froma nore refined, educated light. Thus, the “soi
and bl ood,” passionate, firsthand, enotionally-earnest, ground

| evel views of issues treated may not be present.

5. Resources Through use of this guide, students and faculty
have a spring board to further personal/group study and anal ysis.
The aimis discernment in use of the huge anobunts of materi al
avai l abl e on the subject of Mddle East culture/religion.
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lll. Bottom Line Up Front (BLUF)

BLUFs--the underlying objectives for each nodul e--foll ow
Readers will grow in their understanding of...

Unit 1. Cultural Awareness

| mportance of sensitivity by mlitary intelligence
I inguists to cultures of the M ddl e East

Cul tural awareness advantages inherently possessed by
mlitary personnel

Unit 2. Historical Overview

Long-lasting effects of over 3,500 years of history
within the M ddl e East region

Close historical ties between Judaism Christianity
(Orthodox Eastern), and Islam

Musl i m per specti ves on Muhanmmad and the Qur’ an

Unit 3. Foundational Beliefs

Di stinguishing tenets of Judaism Christianity (Othodox
Eastern) and | sl am

Lesser and Greater Jihad

Unit 4. Gestures and Taboos

Foundational principles to apply when interacting with a
new cul ture

| nportance of manner and custons to cul tural
under st andi ng

Unit 5. Holidays and Observances

Distinctive Mddle East religious/cultural holidays and
observances

Signi ficance of holidays and observances for tactical,
operational and strategic mlitary m ssions
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Unit 6.

Unit 7.

Unit 8.

Unit 9.

Religion and Internal Middle East Politics

Variety and conplexity of Mddle East Mislim perspectives
concerning religion and politics

Diversity of Sharia (lslamc law) found within Mddle
East societies

U.S. Relations--Middle East Cultures

Principles of United States foreign policy within the
M ddl e East

Recognition that Islam per se, is not a determning

factor in U S. foreign policy. Rather, the practical
doi ngs of M ddl e East governnments and peoples are the
focus.

Fundamentalisms

Enmoti on-1 aden connotati ons and mani festati ons of the term
“fundanent al i sni

Recognition that extrem st fanatical |slamsts do not
speak for all Mislins

Selected Middle East Ethnic Groups

Variety of ethnic groups throughout the M ddl e East

Lasting inpact of Bedouin/Mislimculture on the whol e
regi on

Unit 10. Religious Texts--Societal Implications

Et hi cal practices and views toward violence within Mddle
East religions

| nportance of internal notivation within |Islam

Unit 11. Gender Issues

Variety of wonen’s concerns within the M ddl e East
Close ties between fam |y honor and gender issues



Unit 12. Resources

Book, periodical, audio-visual, and electronic (Wrld

W de Web) resources avail able for further study

Necessity of discernnent in dealing with the overwhel m ng
anmount of information available on Mddle East
culture/religion

Unit 13. Country Area Studies

Overview of (1) North African, (2) Levant (Israel,
Lebanon, Syria--lands bordering the eastern shores of the
Medi terranean), (3) Persian Gulf and (4) Turkish and

Af ghani st an i nfl uences upon the region

Distinctive Muslim Jewi sh and Ot hodox Eastern Christian
practices within the region

Country | ocations

Ceneral and commonly understood treatnent of the
foll ow ng Final Learning Qojectives (FLGCs) for each

country:
1. Hol i days/ Qbservances
2. Cust ons
3. Religious G oups
4. Et hni ¢/ Raci al G oups
5. Gender |ssues
6. Conflicts



I\VV. Selected Aspects of Policy--Religion in the
Classroom

1. Introduction Few subjects engender nore
controversy than does religion. 1In the

| aboratory of the DLIFLC classroom this is

al so the case. bjective treatnent of our own
or another’s religious point of viewis

i nhibited due, in part, to the foll ow ng.

a. Professional-personal dichotomy. Many of us feel our
expressed religious views nust be included in all that we do.
The intensely personal nature of religious thought and practice
cannot be excluded from“who we are.” How can we divorce from us
that which is dearest, nanely our religious belief and practice?
In the structured environnent of the classroom we feel we cannot
excl ude our personal perspectives, assunptions and
understandings. Yet, inpartiality and fairness is often inpeded
by such a perspective.

b. Personal histories. Many of us come from backgrounds where
our “personal stories” include instances of harassnent,
persecution, and ill-treatnment, all because of one religious
persuasion or another. It is difficult to be somewhat objective
when we possess such heritages.

c. Faith traditions. Sone of us cone from aggressi ve,
assertive, and zeal ous faiths wherein evangelismis a central
tenant of our practice. Consequently, it may be hard to maintain
sensitivity to other points of view

d. Perceptions of America. W may think freedom of religion
entitles us to brandi sh our beliefs to whonever we can.
Difficulties in church/state understandi ngs can nuddl e our views.
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Anmerica is governed however, by the rule of
law, the witten word, the Constitution.
This standard entitles all United States
citizens to freely exercise their owm faith
and practice. It requires sensitivity and
inpartiality to instruct within the confines
of the Departnent of Defense classroom

e. Student views. Oten due to immaturity, restricted
background or rigidity in mndset, students project
m sconceptions, prejudices, stereotypes and insensitivities into
the classroom Renmaining courteous and civil in the face of such
I naccur aci es can becone burdensone.

f. 2/2/2 pressures. W do not want to take tinme away fromthe
ultimate goal, producing trained |inguists in our target
| anguages. Sone see treatnments of culture/religion as detracting
fromthis overall objective.

g. “ Safe” position. Due to all the controversy engendered by
religion, some think the best positionis to ignore its
consideration altogether. Such treatnment does a disservice to
our students. In nost cultures of the world, religion is fused
with culture, |anguage and world view.

h. Curriculum. Dated texts, seem ngly inaccurate or
inconplete treatnents of religions of an area cause agitation and
upset. If we try to create our own culture content
presentations, sorting through the huge anmounts of religious
i nformati on avail abl e creates understandi ng barriers.

2. Policy As mandated by the National Security Agency and

Def ense Intelligence Agency, Final Learning Objectives (FLGs) for
DLI FLC students include areas pertaining to culture as affected
by religion. Due however, to the potentially controversial
nature of religion/culture, the easiest course of action often is
to ignore or neglect these critical areas. Such disregard does
di sservice to our students.
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As we enbark upon the 21st century, the
religious dinmensions of culture are crucial to
under st andi ng the geopolitical framework in
whi ch DLI FLC students performtheir m ssion.
The follow ng policy clarifies and inplenents
gui dance when dealing with the potentially
controversial subject of the religious
di mensi ons of culture.

a. Caution and Care Instructors and curricul um devel opers
must utilize caution and care when handling the religious
di mrensions of culture as applied to target |anguage instruction.
The goal is a balanced, fair treatnment of the religious
di nensions of the culture studied. Treating all sides justly;
showi ng no nore favor to one side than another; taking steps to
curtail views pronoting selfish personal advantage; and not being
swayed by personal or cultural biases describe traits instructors
and staff personnel nust possess when handling the religious
di mensi ons of culture as applied to | anguage | earning.

b. Audio-Visual Aids Training materials used in the classroom
nmust be sel ected, reviewed and handl ed wth prudence and
responsi bility.

c. Objectivity Instructors and curricul um devel opers strive
for accurate, objective, factual, and unbi ased presentations of
the often many sided issues of religion/culture. Departnents
nmust exerci se pai nstaking care, which focuses upon devel opi ng
sensitivity, when treating the multifaceted di nensions of
culture/religion.

d. Teach, not Preach Instructors and curricul um devel opers
are educators. Understanding of the other’s point of view,
rather than conversion to a differing religious viewoint, is the
aim
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In the classroom proselytizing activity
easily leads to harassnent, unfair treatnent of
another’s beliefs, and a denial of equal
opportunity for all. Sl anderous, deneani ng,

di sparagi ng remarks and attitudes have no

pl ace. Denoni zi ng techni ques, displaying
stereotyped, prejudicial notions are uncalled
for. Advocating conspiratorial schenmes of
religious/political novenments is inproper.
Pronmoti ng harnful untruths about another’s
religious point of view often creates a climte

of bigotry and unrest.

Wz

"'ﬁ

E

e. Specific Applications Wthin the structured cl assroom the
foll ow ng counsel, gleaned from gui dance of the DLIFLC Staff

Judge Advocate, applies.

(1) Objectivity The general rule concerning religion in
the classroomis NO proselytizing, NO evangelizing and NO
personal opinions. Al that should happen in a structured
cl assroom environnment is objective instruction of the religious

aspects of whatever culture is studi ed.

(2) Impartiality Instructors nust neither editorialize
when di scussing religion nor comruni cate opi nions non-verbally
(rolling eyes, shaking head.) Students should cone away fromthe
cl ass having no idea what the instructor personally thinks about
the religious practices of the culture studied.

(3) Neutrality 1f sonehow a student
makes known his or her personal beliefs, the
instructor should steer the discussion away
fromthese personal beliefs and attitudes.
Educators nmust do everything in their power
to ensure the student does not feel as if
his or her personal beliefs were criticized,
di scouraged, encouraged or appl auded.
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f. Student Responsibility Students as wel | have a
responsibility in ensuring that a whol esone climte for |earning
exi sts. Prejudiced views, biased questioning, belittling
attitudes and stereotyped treatnments of the religious persuasions
of others have no pl ace--whether by students or faculty--within
t he DLI FLC cl assroom setti ng.
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